Message from the Area Presidency
Dear Brothers and Sisters,
The Lord has commanded you to get all the
education you can. The more education you
get the better able you will be to provide for
yourselves and your family, to serve others
through meaningful Church service, and to
remain true and faithful to the Lord.
For these reasons, we desire that every young
man and woman in the Pacific Area to
successfully complete primary and secondary school, with a meaningful secondary school
qualification, and every young adult in the Pacific Area pursue and complete vocational training or
tertiary schooling.
We recognize that there may be barriers to pursuing and completing your education. It is our desire
to assist you in overcoming these barriers. Your local Stake Self-Reliance Committee and Ward
Council can assist you.
We encourage you to prayerfully consider these materials and how we can assist you to overcome
the financial and other barriers to your education. We know that the Lord will bless you as you
prayerfully and earnestly seek for guidance and assistance in identifying and pursuing your
educational opportunities. The “glory of God is intelligence” (D&C 93:36), and He desires each of His
children to “seek learning by study and also by faith” (D&C 88:118).
Sincerely yours,
The Pacific Area Presidency
Elder Pearson
Elder Haleck
Elder Nielsen
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WHY IS THE ENGLISH LANGUAGE IMPORTANT?
More and more, English is the language of business, industry and
employment, the language of tertiary education, and the language of
technology—worldwide. Despite the huge translation effort by the
Church, English is also the language needed to access many of the words
of our prophets and other Church leaders.
Becoming more proficient in English will help members:
 PROVIDE – temporal needs for themselves and their families,
 SERVE - have the time, skills, and means to serve others, and
 BECOME - progress in their divine quest of becoming more like our
Heavenly Father.
Becoming proficient in English will help children and youth be more
successful in school. It will help members be more effective parents (for
example, helping children with schoolwork or employment), contribute
more to their community, and be more effective advocates for their
nation and culture.

WHAT ARE YOU ASKED TO DO?
You are encouraged to organize an English Study Group in your ward.
Members of this group will improve their skills in English, learn the gospel,
and have fun together!
Every ward has the power to “act for themselves” in helping members
become more proficient in English, “and not to be acted upon” by relying
on outside schools and programs to improve their English speaking,
reading, and writing.

WHO SHOULD ATTEND?

1.

Every ward/branch is encouraged to organize an English Study
Group.

2.

Stakes may want to organize English Study Groups based on specific
need, such as prospective or returned missionary groups.

3.

No child, youth, or adult knows too little or too much English to
participate! The English Study Group is for members with all levels
of English proficiency, from beginning to advanced.

4.

Any ward member who wishes to attend the group should be
encouraged and supported. It is for everyone of every age!

5.

The bishop and Ward Council may identify specific members and
encourage them to participate.

WHEN CAN AN ENGLISH STUDY GROUP BE HELD?
1.
2.
3.
4.
5.

The English Study Group can be held whenever it works best for the
Group Leader and group members.
The Group should be held weekly to sustain the learning.
The Group should last about an hour.
The Group may not be held during Sunday School, Mutual, or any
other regularly scheduled Church meeting.
Never on a Monday night!
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“… they have
become free
forever, … to act
for themselves
and not to be
acted upon, …”
2 Nephi 2:26

WHERE CAN A GROUP BE HELD?
Groups can use the church building, with the permission of the bishop or
branch president. Groups can also meet in members’ homes.
It would be good to have a chalkboard or a whiteboard to use during the
English Study Group.

TO THE BISHOP
Start with your Ward Council. Discuss the English Study Group and its
purpose in your Ward Council. Talk in detail about the educational needs
in your ward. Identify specific people, young and old, who will benefit
most. Remember, these are confidential discussions.
Teach the doctrine of education. Make sure all of your ward leaders
understand the doctrine. Teach the entire ward:
 the doctrine of education (the Leadership Guide contains
scriptures and quotes to help you),
 how the Holy Ghost helps with learning, remembering, and
using information (it can be hard, but the Holy Ghost WILL
help you),
 the doctrine of “acting” and not being “acted upon” (how
being better educated helps us get control of our lives), and
 the Law of the Harvest (we reap only what we sow—we
must put in the work and effort).
You can plan Sacrament Meeting talks, lessons in Relief Society and
priesthood, 5th Sunday lessons, special devotionals, and so on to
teach the doctrine.
Call an English Study Group Leader to organize and lead the group. This
person should participate in the planning.
Have the Group Leader meet with the Stake Self-Reliance Specialist for
ongoing support and training.

WHAT DOES AN ENGLISH STUDY GROUP LEADER DO?
Group Leaders do not need to be experts in education or teaching. They
simply need to be willing to help others learn English a little better. They
are responsible to prepare and teach the lesson each week. Lessons
should be taught in a way that keeps all group members speaking
English most of the time during the class.

MY FOUNDATION: PRINCIPLES, SKILLS, HABITS
Every time you meet in an English Study Group, begin with a topic
from the booklet My Foundation: Principles, Skills, Habits. This will
help group members learn and live principles, skills and habits that
lead to spiritual and temporal self-reliance.
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“Whatever
principle of
intelligence we
attain unto in
this life, it will
rise with us in
the resurrection.
And if a person
gains more
knowledge and
intelligence in
this life through
his diligence and
obedience than
another, he will
have so much
the advantage in
the world to
come.”
D&C 130:18-19

PLANNING YOUR LESSONS
It is not necessary to have a “lesson plan” every time you meet.
However, there are some principles of learning you can organize
around:
1. Remember that the most basic principle of learning is
repetition. Practice, practice, practice!
2. Use what you know (target language: “I am…”) to
practice new learning (“I am a good rugby player.”). In
other words, use language they know to connect to the
new language they are learning.

Lesson Format
1. Review
2. New
3. Practice
4. Expand

Here is a suggested lesson plan format to guide you. Look at the
diagram below. Think about the lesson in four steps. The number
of minutes listed for each part of the lesson is just a guideline,
and will change depending on what you are doing.

STEP ONE

STEP TWO

STEP THREE

STEP FOUR

REVIEW

NEW

PRACTICE

EXPAND

(10 minutes)

(20 minutes)

(15 minutes)

(15 minutes)

1. REVIEW Review what you have been working on in previous weeks. (You

can miss out this part if this is your first lesson) This review is
important! Have fun and laugh as you begin each session. (10
minutes)
2. NEW Present new information. Think about four things as you plan.
1) Decide on a goal or objective for the lesson and chose
the target language?
2) Decide on and practice a performance that will motivate
group members to learn the new target language. There
are many kinds of performances—singing a song in
Sacrament Meeting or any other meeting, demonstrating
a teaching idea, giving a lesson, giving short talks, role
playing, writing a short play, and so on. Be creative and
make it fun!
3) Identify and teach new vocabulary—the definition of
new words.
4) Identify and teach the grammar of what you are
learning—how the new words are used in sentences.
Presenting new information should be no more than a third of the
time you have for the lesson. This is when the Group Leader or
another member of the group may do a lot of the talking. Be sure
to always take enough time for Practice and Expand so that
everyone spends lots of time using the new target language. (20
Minutes)

3. PRACTICE Practice the performance. Be sure group members understand

the target language. Be sure every group member is talking, and
every group member is listening to others talk. (15 minutes)
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Presenting New
Information:
1. Objective
2. Performance
3. Vocabulary
4. Grammar

4. EXPAND Expand group members’ use of the new vocabulary or grammar
by using it in different ways for about 15 minutes. This is when
the target language is practised in new ways.
WHAT IS “TARGET LANGUAGE?”
Target language is a phrase or sentence used as an example to
learn more English.

You will often
need to work on
the same lesson
for more than
one week.

Example. Your English Study Group is going to sing “I Am a Child
of God” in Sacrament Meeting. The target language is “I am…”
After learning the song, group members practice saying other
statements beginning with “I am…” such as “I am a member of
the church.” “I am going to school.” “I am the only girl in my
family.”

Two Sample Lesson Plans
EXAMPLE ONE

STEP ONE

STEP TWO

STEP THREE

STEP FOUR

REVIEW

NEW

PRACTICE

EXPAND

(10 minutes)

(20 minutes)

(15 minutes)

(15 minutes)

1. REVIEW Your previous lesson was on the names of colours. First, each
group member takes turns pointing to an object in the room, a
piece of clothing, etc. and the group calls out the name of the
colour in English. Then, after calling out the name of the colour,
the students use the colour word in a sentence, e.g., “The chair
is green,” or “My shoes are blue,” or “I like my red shoes!”
Notice that in this format every member of the group takes
turns leading and participating, rather than having one person
do all the talking and leading.

2. NEW Objective/Target Language: Learn about using personal
pronouns with simple past, present, and future verb
tense.
Performance: “The Bishop has asked us to sing I Am a Child of
God in Sacrament Meeting in two weeks. Let’s get ready!”
Vocabulary: forms of the verb “to be;” I, child, home, parents,
lead, guide, walk, beside, teach, live, find, someday. Also I,
we, they, she, he.
Grammar: Simple past, present, and future verb tense of “to
be” with the personal pronoun “I.” If the members know a
little more English, you can expand the lesson to include
other pronouns, such as we, they, she, he, etc.
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I Am a Child of God
I am a child of God,
and He has sent me
here. Has given me
an earthly home,
with parents kind
and dear.
Lead me, guide me,
walk beside me,
help me find the
way.
Teach me all that I
must do, to live
with Him someday.
CHILDREN’S
SONGBOOK #2

Teach the vocabulary of the song (see Vocabulary above). Put
the first phrase or sentence of the song on the board or on a
piece of paper so everyone can see it and you can talk about the
words (vocabulary) and how the sentence works (grammar).

3. PRACTICE Learn the song (everyone probably already knows it!). Sing it
together. Have fun with it! Be sure everyone has a chance to say
the words alone over and over (repetition) so you can hear and
correct pronunciation and phrasing.
4. EXPAND Now use the words “I am …” in lots of ways.
Subject
I
I
I
I
I

Verb (to be)
am
am
am
am
am

a child of God.
a good rugby player.
very tired after swimming all day.
going to church tomorrow.
a good student in school.

Change the Subject to other singular (one person) and plural
(more than one person) pronouns. We are still in the present
tense.
Subject

Verb (to be)

Plural pronouns, plural for of “to be,” and plural nouns
We
are (plural)
children of God.
They
are (plural)
children of God.
Singular gender-specific pronouns
She
is (singular) a child of God.
He
is (singular) a child of God.
Give everyone chances to say the sentences and practice using
them.
Teach and give examples of the idea of past, present and future.
Give examples using the target sentence as a guide.
Subject
Past
Present
Future

I
I
I

Verb (to be)
was
am
will be

a child of God.
a child of God.
a child of God.

Have group members practice saying various sentences in the
present tense, and then changing them to past and future.

Page 7 of 20

Subject

Verb (to be)

Past
Present
Future

I
I
I

was
am
will be

a child of God.
a child of God.
a child of God.

Past
Present
Future

I
I
I

was
am
will be

a good rugby player.
a good rugby player.
a good rugby player.

Past
Present
Future

I
I
I

was
am
will be

very tired after swimming all day.
very tired after swimming all day.
very tired after swimming all day.

Past
Present
Future

I
I
I

was
am
will be

going to church tomorrow.
going to church tomorrow.
going to church tomorrow.

Past
Present
Future

I
I
I

was
am
will be

a good student in school today.
a good student in school today.
a good student in school today.

Divide members into pairs and have them go through these
exercises and invent their own examples of alternating verb tense
to past, present, and future.
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EXAMPLE TWO

STEP ONE

STEP TWO

STEP THREE

STEP FOUR

REVIEW

NEW

PRACTICE

EXPAND

(10 minutes)

(20 minutes)

(15 minutes)

(15 minutes)

1. REVIEW Your previous lesson was on making statements in the past,

present, and future tenses. Divide the group into small groups (3
or 4). Have one person make a present tense statement (for
example, “I am hungry.”). The next person makes the same
statement in the past tense (“I was hungry yesterday.”), and the
next person in the future tense (“I will be hungry tomorrow.”).
You can encourage them to use plural pronouns, also (“We are
going to the store.”)

2. NEW Objective/Target Language: Asking and answering simple

questions. “How could the Father tell the world…?” “What does
the Father ask of us?”
Performance: The Bishop has asked us to sing “He Sent His Son”
in English during his 5th Sunday lesson in three weeks!
Vocabulary:
Question words: why, when, where, what, who, how
Words from the song: world, love, tenderness, newborn, peace,
holiness, pathway, earth, sacrifice, death, breath, scriptures,
faith, hope
Grammar: Question/answer format; order of words; use of
question mark at the end of the sentence.
Model correct pronunciation of the lyrics to the song. Have
students practice in pairs. Sing the song two or three times for
practice.
He Sent His Son
How could the Father tell the world of love and tenderness?
He sent his Son, a newborn babe, with peace and holiness.
How could the Father show the world the pathway we should go?
He sent his Son to walk with men on earth, that we may know.
How could the Father tell the world of sacrifice, of death?
He sent his Son to die for us and rise with living breath.
What does the Father ask of us? What do the scriptures say?
Have faith, have hope, live like his Son, help others on their way.
What does he ask? Live like his Son.

3. PRACTICE Use the Six-Step Vocabulary strategy (see Page 17) to work on the
new words.
Put lots of examples of questions beginning with the question
words on the board, chart, or hand-out.

4. EXPAND In small groups, have students ask and answer simple questions.

It is always best to have them write as well as speak the
sentences, both questions and answers. You may put this on the
board or have group members write it on a piece of paper.
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Questions and Answers
Question: Why do we go to school?
Answer: We go to school to learn.
Question: Why
Answer:
Question: How
Answer:
Question: Who
Answer:
Question: What
Answer:
Question: Where
Answer:
Question: When
Answer:
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English Study Group Lesson Plan Template
STEP ONE

STEP TWO

STEP THREE

STEP FOUR

REVIEW

NEW

PRACTICE

EXPAND

(10 minutes)

(20 minutes)

(15 minutes)

(15 minutes)

1. REVIEW What did we do last week and how can we have fun

reviewing it? (If this is the first time you are having this
lesson, you can miss out this step.)

2. NEW

a. What is the objective today—the new “target
language?”

b. What is the performance we are working toward?

c. What is the new vocabulary (new words) that need to
be taught?

d. What is the new grammar (how the words work in the
sentences) that needs to be taught?

3. PRACTICE What will we do to practice the new target language so we
will be ready for our performance?

4. EXPAND How can we use the target language in new ways?
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See the “Skill
Sequence”
beginning on
Page 12 for
ideas of what to
select as target
language.

See “The SixStep Process for
Building
Academic
Vocabulary”
Page 17 in this
booklet.

SKILLS SEQUENCE: WHAT DO WE WORK ON?
REVIEW The sequence of skills on the following pages is taken from

Maxom, Michelle, “Teaching English as a Second Language for
Dummies,” Chapter 4. It is organized in levels, from Beginning to
Advanced. Use it as a general guide and list of suggestions. You
do not have to follow it exactly!

BEGINNER
Beginner-level students aren't necessarily children. Many people
discover a need or desire to study English later in life. Students
at beginner level can't speak or write accurately in the present
simple and present continuous tenses.
Grammar to cover includes:
 The subject pronouns: I, you, he, she and so on.
 Demonstrative pronouns: this, that, these, those.
 Question words: what, who, where and how.
 Possessive adjectives: my, your, his and hers.
 Singular and plural nouns. Expletives (not the naughty
ones): there is, there are. The verb to be in positive,
negative and question form: I am, I am not, am I?
Vocabulary to cover includes:
 The alphabet.
 Numbers 1 to 100.
 Jobs: doctor, teacher, taxi driver.
 Countries and nationalities: ‘He is from the UK. He's
British.'
 Basic food: fruit, vegetables, meat.
 Days of the week.
 Everyday objects: bag, pen, telephone.
 Immediate family: mother, son, husband.
 Rooms in the house: living room, bathroom, kitchen.
ELEMENTARY
At elementary level, students learn to use many more verbs
instead of only to be (I am, you are, it is). This is because with
other verbs you have to use ‘to do' as an auxiliary verb, which is
rather strange for them and quite different from other languages
(Do you like apples? No, I don't). At this level students learn to
talk and ask about matters related to daily routines. They also
begin to refer to past and future time.
Grammar to cover includes:
 Basic verbs in the present simple positive, negative and
question forms: I live, I don't live, do I live?
 Simple adverbs of frequency: usually, sometimes.
 Quantities: How much, how many? Some, any.
 Showing ability: using can/can't.
 The past simple tense with to be: was/were. Future
simple tense: I will go.
 Past simple tense with regular verbs: I looked, I listened.
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Vocabulary to cover includes:
 Simple adjectives: opposites, colours.
 Language for telling the time: what time is it? It's half
past three.
 Language for shopping: types of shops, asking for what
you want.
 Asking for directions: straight ahead, turn left/right.
 Months and years.
 Weather: What's the weather like? It's raining.
 Comparative adjectives: bigger, nicer, and so on
(superlatives wait until the next level).
PRE-INTERMEDIATE
At pre-intermediate level students learn to discuss their
experiences and future plans. They learn vocabulary related to
travelling. In addition they're able to discuss leisure activities and
explain their preferences.
Grammar to cover includes:
 Modal verbs: These give more meaning to the main verb
in a sentence. Two examples are: can/can't and
must/mustn't. I can't wait any more because I must get
to the shops.
 Possessive pronouns: mine, yours and so on.
 To be going to: This isn't a tense but you use this
structure to talk about plans. I am going to study
medicine at university.
 Present perfect tense: I've eaten. Past simple tense with
irregular verbs: I ate, I thought.
 Past continuous tense: I was eating.
 Adverbs: slowly, well.
Vocabulary to cover includes:
 Types of films: comedy, western, thriller.
 Clothes: trousers, shirt, coat. Hobbies and interests:
jogging, eating out, reading.
 Language for booking hotels and restaurants: Can I book
a single room please?
 Landscape words: mountain, river, field.
 Parts of the body: shoulder, knee.
Superlatives: the best, the most wonderful.
INTERMEDIATE
At this level students tend to lose their initial enthusiasm for
learning English. They already know how to make sentences that
refer to the past, present and future and they have a basic
vocabulary for everyday situations. However, at this level the
language you teach adds sophistication and fluency, instead of
basic communication. It becomes harder for students to
measure their progress so you need to work hard at maintaining
interest by using topics they really enjoy.
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Grammar to cover includes:
 More modal verbs: (should, may, might). Too many
modal verbs exist to teach at once so you teach a few at a
time.
 Zero conditional: If it rains, I use my umbrella.
 First conditional: If it rains, I'll use my umbrella.
 Second conditional: If it rained, I'd use my umbrella.
 Non-defining relative clauses: The man, who I thought
looked great, was at the office.
 Gerunds and infinitives: going and to go.
 The verb will for spontaneous decisions: I'll pay!
 Present perfect continuous tense: I have been singing, he
has been dancing.
 Past perfect tense: They had seen it, you had not
watched it.
Vocabulary to cover includes:
 Comparing and contrasting: both, neither, whereas.
 Polite forms: Would you mind? I'm afraid I can't.
 Expressions for generalising: On the whole, in general.
 Stages of life: infancy, childhood.
 Reviewing films, books and so on: describing the plot,
characters, strengths and weaknesses.
UPPER-INTERMEDIATE
At this level students can speak and write with reasonable
fluency using a range of tenses and expressions for linking ideas.
They can use appropriate language in a variety of situations
demonstrating an understanding of formal and informal
language.
Grammar to cover includes:
 To have something done: students are used to speaking
about actions they do themselves. With this grammatical
structure they can express the idea of paying or
instructing other people to do things. For example, I had
my house painted.
 Third conditional: If I had known, I wouldn't have done it.
 Reported speech: She said that she . . .
 Defining relative clauses: The man who is standing over
there is nervous.
 Modal verbs in the past: I could have come.
 Passive verb forms: The room was cleaned.
 The verb to wish: I wish I could go, you wish you were me
(after wish you use a verb in one of the past tenses, so
students have to learn this verb separately)
 To be used to/ to get used to: I'm used to London now
but I'm still getting used to my new job. Students easily
confuse these two grammatical structures for familiar
activities and activities that are becoming familiar.
 Past perfect continuous tense: I had been working.
 Future perfect: I will have written it.
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Vocabulary to cover includes:
 Adjectives of personality: generous, manipulative.
 Medical problems: ache, bruise, sprain.
 Crime words: to arrest, fraud, mugging.
 Feelings: hurt, fascinated, relieved.
 Science and technology words: software, appliance.
 Media and communications words: broadcasting, the
press.
ADVANCED
Students at this level are able to communicate with native
speakers without much difficulty. They understand most texts
and conversations, and have sufficient vocabulary to express
themselves on a wide variety of topics. The grammar and
vocabulary they use is similar to that of native speakers even
when it's not strictly necessary to be understood. Question tags,
which I show in the following grammar list, provide a good
example of this.
Grammar to cover includes:
 Prefixes and suffixes: unlike, likeable.
 Compound nouns: tooth + paste = toothpaste.
 Ellipsis and substitutions (words you can leave out or
replace with something else): This one is bigger. One
represents another noun so it's a substitution.
Sometimes you leave words out completely because the
meaning is clear. For example: This one is bigger (than
the other thing). When I leave out the words in brackets
it's an example of ellipsis.
 Question tags: You like that, don't you? Active and stative
verbs (actions and conditions): She bought (active) a
motorbike and also owns (stative) a car.
 Future perfect continuous tense: I will have been
working.
 Detailed rules on phrasal verbs: Phrasal verbs consist of a
verb and a preposition or two that together make a new
meaning. For example: to get on with someone, to put up
with something.
Vocabulary to cover includes:
 General idioms. An idiom is a phrase that has a meaning
quite different from the individual words within it. For
example, students may understand all the words: it + is +
a + pain + in + the + neck. However they won't get the
point unless you explain what the whole expression
means.
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Newspaper headlines. There are a number of words that
are favourites for newspapers but hardly used elsewhere,
for example, “Minister Rapped After Expenses Probe”.
Journalists also like to be very playful with the language.
They use nicknames, rhymes, and slang. Students want
to be in on the joke so that they can understand the
press for themselves. However, it sometimes takes a
great deal of explaining and a detailed analysis of the
language for students to get the point.
Words with different connotations. Old and elderly have
basically the same meaning. However, elderly is more
polite than old when referring to people, so the
connotation (attitude behind the word) is different.
When students understand that words have similar
meanings they also need to know the subtle but
important differences between them.
Metaphors and similes. You use metaphors when you say
that one thing is another because they're somehow
similar. There was a storm of protest. Storm is a word
that describes violent weather conditions but here it
means a violent outburst.
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SIX-STEP PROCESS FOR BUILDING ACADEMIC VOCABULARY
STEP The teacher gives a description, explanation, or example of the
new word.
ONE


Provide learners information about the words.



Determine what the learner already knows about the words.



Ask learners to share what they already know. Listen for
misunderstandings.



Ask learners to share what they already know and use this as
a foundation for more learning.

Step one:
Teacher
description



Use examples, descriptions, but not definitions. Definitions
are not recommended for learning vocabulary. It is not a
natural way to learn new words.
STEP The teacher will ask the learner to give a description, or
explanation, or example of the new words in his or her own words.
TWO
 Remind learners to not copy, but use their own words to
describe the new word.


Watch students to see if they are confused.



Provide more descriptions, explanations, or examples.



Request that students record these in their Academic Word
Book.

Step two:
Student
description



Notebooks can travel with the learner as he/she moves
through each class and level and become a personal
Academic Word Dictionary.
STEP The teacher will ask the learner to draw a picture, symbol, or locate Step three:
a graphic to represent the new word.
THREE
Pictures or
 Illustrate words through symbols, drawings, cartoons.

graphics



Share examples of other’s drawings or allow students to
work in teams.



Teach “speed drawing” (limit the time allowed for drawing)
for those who labor too long over their work.



Ask learners to share their work.

 Use photos or graphics from magazines or the Internet.
STEP The learner will participate in activities that provide more
knowledge of the words in their vocabulary notebooks.
FOUR
 Remind learners to not copy definitions, but make their own
definitions.


Distribute graphic organizers to assist learners in organizing
their vocabulary.



Help learners to identify prefixes, suffixes, antonyms,
synonyms, related words for the vocabulary term as "new
info" on the graphic organizer.



Provide an opportunity to translate the word into their
native language.
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Step four:
Deeper learning

STEP The learner will discuss the term with others.
FIVE Pair‐Share Strategy


THINK: Allow think time for learners to review their own
descriptions and images of the words.



PAIR: Put learners in pairs to discuss their descriptions,
images, and any new information related to the words.



SHARE: Provide opportunity for groups to share aloud and
discuss conceptions and misconceptions.



Watch learners help each other identify and clear up
confusion about new terms.

STEP The learner will participate in games that reinforce the new
SIX word.


Walk around the room and check their work when learners
are working on their graphic organizer.



Check the notebooks for accuracy.



Listen for misunderstandings when learners are playing
games/activities.



Provide an opportunity for learners to work together.
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Step five:
Discuss with
others

Step six:
Vocabulary
games
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